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This curriculuB guide contains topics and outlines 
for a beginning, individualized course in speech-coBBunication* 
Following a stateaent on the philosophy of the course, the 
objectives, learning strategies, evaluation Bethods, and class 
attendance requireaents are presented in the first section of the 
guide. In the second section, 11 topics are listed along with the 
objectives and selected references for each topic. The topics are 
CoBBunication Process, Language and Seaantics, Self-Concept, 
Nonverbal COBBunication, Listening, Saall Group CoBBunicatioa, Dyadic 
CoBBunication, Audience Analysis, Hessage Variables, Speaker 
Variables, and the Tera Paper. The third section of the guide lists 
oral activities that require class participation. The guide concludes 
with a contract, a student evaluation record, and a daily class 
schedule. (BB) 
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Effective sppech-communication can unlock people to 
each other. joj^n v/. Keltner 



Commtmication 102 has one primary goal— to help you become 
a more effective communicator. As Dr. Keltner suggests above, you 
can learn how to unlock yourself to others and unlock others to you. 
To help you in this process, this course gives you the freedom to 
pursue those avenues which you consider most relevant to your own 
individual "unlocking." This freedom does not presume lack of 
structure; initial structure will be provided to guide you in 
selecting appropriate objectives which will be significant to you 
as an individual. Nor does this freedom presume lack of respon- 
sibility. Rather, your task will require much more responsibility— 
for you will need to determine your own goals for the course as 
v/ell as by what means you will fulfill those goals. Think about it. 
A course designed specifically for your needs and goals . Frightened? 
Perhaps your only fear is that you must depend on yourself . Take 
consolation — others have succeeded and delighted in it—and so can 
you! 

How should you proceed? What exactly is your responsibility? 
The first suggestion is to read through all the materials given to 
you. Then, begin planning your course byi 

1. deciding on exactly what your goals are for the course 

2. selecting appropriate topic areas and objectives which will 
assist you in reaching your goals 

3. selecting oral and written activities to help fulfill your 
objectives 

4. evaluating your success in reaching the goals you've 
selected. 

The following pages clarify the procedure. 



I. OBJBCTIViSS 

Included with the materials you receive at the outset of the 
course is a booklet containing ten topics in speech-communication 
with a list of minimum cognitive (knowledge) objectives, a list of 
minimum affective (attitude) objectives (included to suggest your 
involvement in the topic), and reading selections for each topic. 

Your first endeavor should be to determine exactly what you 
want to learn in Communication 102i i.e., what goals do you want to 
pursue? Once this is decided, select those topics which will help 
you in reaching your goals. 

If you have had no previous background in speech-communication, 
then perhaps you will want to select all ten topics— to get a taste 
of the different spea'cing situations. However, if your goals reflect 
a narrower view of speech-communication, it is your perogative to 
select fewer topics. This suggests that you will want to go beyond 
the suggested minimum objectives and probe deeper into your selected 



,areas« An additional topic area in written conaiunication, The 
Research Paper, is also included with similar cognitive and affective 
objectives* 

In any case, you should make your decision during the first 
week of the course — the semester goes by too quickly to delay your 
selection of topics. You will be given a folder which will include 
a "contract" which you will sign with the topic areas you are 
interested in. If you have any questions or difficulties in deciding 
what would be best for you, an appointment will be arranged to help 
you determine and finalize your selection. 

The folder will be one means of our communicating with one 
another. By the third class meeting, your goals and objectives 
should be finalized and designated on your "contract." You are 
free to modify your goals or objectives at any time. I only ask 
that you keep me informed — i.e., commtmicate with me » 



II. LEARNING STRATEGIES 

Once you have formulated your specific objectives, there 
are several ways in which you can proceed to fulfill those objectives. 

A. Reading ! For each topic there are two levels of reading. Level I 
consists of those readings which will give you the basic information 
necessary for the selected topic. You should read this material for 
any topic you select. Primarily the readings will consist ofi 

Keltner, John Interpersonal Speech -Communication . 
Calif orniai Wadsworth Publishing Co . , Inc., 1970. 

Additional readings which you will see frequently on your reference 
lists and can be found in the Reserve Room of the library arei 

Brooks, William D. Speech Communication . Dubuque, lowai 
Wm. C. Brown Co., Publishers, 1971 • 

Makay, John J. and Thomas C. Sawyer. Speech Communication Now! 
An Introduction to Rhetorical Influences . Columbus, Ohioi 
Charles E. Merrill Publishing Co., 1973. 

konroe, Alan H. and Douglas Ehninger. Principles of Speech 
Communication (6th ed.) Palo Alto, California i Scott, 
Poresman and Co., 1969* 

Nadeau, Ray E. A Modern Rhetoric of Speech Communication . 
Roading, Mass. Addison-V/esley Publishing Co . , 1969 • 

Stewart, Charles J. and H. Bruce Kendall. On Speech and 

Speakers t An Anthology of V/ritings and Models . New Yorki 
Holt, Rinehart and V/mston, Inc., 19687 
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Level II Reading is intended for those students who wish to 
'dealve deeper into the particular topics. These materials will be 
helpful in preparting for additional activities as well. 

B. Activities t Since the focus of this course is on speech- 
communication » the emphasis will naturally lie in intorpersonal and 
public speech communication activities » The activities listed in 
your activity packet are only suggestions. You are encouraged to 
create any activities which you feel will meet your own individual 
objectives. Do not hesitate to arrange activities requiring small 
groups (or large groups) of individuals. If you need assistance, 
remember-- communicatel We, as a class, will help arrange any activities 
that you decide on. Oral activities may be conducted outside of 
class; for example, interviews, discussions, oral reports for other 
classes, chairing a meeting, etc. 

Once again, it is necessary to synergize your efforts to 
formulate those activities which will be most valuable in helping 
you meet the goals and objectives you have designed for yourself. 



III. EVALUATION 

A. Out -of -Class Activities ! In order to assess how your activities 
have helped you in meeting your objectives, you will need to evaluate 
your ovm work. Your evaluation should reflect your reading in the 
related topic area (Level I Reading) as well as your ob.lectives 
for the particular activity. 

Example t Written Activity — You may have heard President Chamberlain 
give a speech to the student body and you have decided to 
write an analysis of his speech. 

In your folder, you should place ( typewritten ) t 

Your analysis of the speech with the related topic 
number(s) (in this case, perhaps 8, 9, and 10) on it. 
Your speech analysis should reflect your reading 
in topic areas 8, 9> and 10. 

Oral Activity — Perhaps you decided to interview one of the 
biology professors who could give you some information on 
"abortion, a topic you will be discussing with other class 
members • 

In your folder, you should place ( typewritten ) t 

1. A strategy paper with a description of the oral activity 

you plan to pursue, indicating your objectives and how 

you will go about planning for it. 

2« Your reaction paper (evaluation) of the interview which 
should reflect your reading on topic area 7 (Dyadic 
Communication). In your evaluations of oral activities, 
your concern will be with the process of communication — 
IN THIS CASE, THE PROCESS OF THE INTERVIBW. Your 
evaluation should also indicate how well you carried out 
your strategy, and what you need to do for improvement. 



B. In-Class Actlvltie si For any "oral" activity, the entire class 
(as well as myselfT will give you "feedback" on your performance. 
However, you may decide what type of feedback you receive — oral 
or written. It will therefore be necessary to know in advance 
the type of feedback you desire. I can provide several types 
of evaluation forms from which to choose, or you may develop 
your own (I'll provide the ditto — but again, 1*11 need to know 
in advance of your activity date). Thus, you may select the 
type of feedback which you feel will be most useful to help you 
meet your objectives. 

No grade « per se, will be given for any oral or written work. 
You will be the judge of your work — we (the class and myself) can 
only assist you in owrking toward the ultimate goal of the course, 
i.e., to become a more effective communicator. Your written evaluation 
of the activity will be evaluated by me. The maximum number of points 
you will be able to receive for each activity is indicated in the 
Activity booklet, ky evaluation will be based on how well you are 
able to analyze the communication situation ( based on your reading ) 
and what suggestions you intend to pursue for your own improvement. 



C. Tests I There are no required tests for this course. However, for 
each topic area there will be quizes available. You may therefore 
take a quiz after you have completed a topic to determine your mastery 
of the material. 

Points can be obtained for taking the qaizes. For each quiz 
you take and pass (80^ correctsminimum pass), you receive points. 
For each high pass {90% correct=high pass), you receive 1^ points. 

Quizes may be taken at any time during the semester for any 
topic on your course plan. If you fail to pass the quiz the first 
time, a retest may be taken at a later time. 



D. Final Grade t Course grades for Communication 102 will be 
determined by the number of points you achieve via related activities. 
A maximum number of points appears for each activity. Again, you are 
not being judged for your performance, but rather, for your critical 
analysis of your presentation. You will be expected to improve in 
your presentattions as you work on your own suggestions. 

Since the primary goal of this course is to become a more 
effective "speech-communicator,* it naturally presumes that you 
will receive points for both oral and written activities. If you 
earn a total of 200 points, your grade will be an A » 160 points=B 
120 points=Ci 82. points^D. 

There are several ways in which you can determine the ratio 
of oral to written points. However, no more than 1/3 of the course 
(70 points), nor less than 1/6 of the course (35 points) can be devoted 
to written performance. The balance of the grade point activities 
must be devoted to oral performance. Thus, you can determine the 
ratio of oral to written work which will be most beneficial to you. 
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If for some reason the number of points you earn for the 
semester does not equal your mastery of the work, I will gladly 
discuss it with you. 

Thus» evaluation in this course remains flexible* Because the 
requirements for an A or B are known to you, and because a record 
of your progress is maintained in your folder, you can control your 
your grade. This suggests then, that you need not concern yourself 
with fitting into a curve — you are not competing with your neighbor i 
rather, we, as a class, will work with you, as you will work with 
us— to help everyone reach his individual goals. There is, therefore, 
the possibility that everyone can obtain an ••A"— if the inclination 
is there* 



IV. CUSS^ 

A* Attendance ! This is a speech-communication course* It is 
therefore logical that we need to attend to communicate* If for 
some reason (perhaps you're dying) and cannot attend — we'll under- 
stand* However, if your absence will interfere with anyone's 
planned activity, or if you are scheduled to speak, be sure to 
notify me in advance * Because attendance is so very critical to our 
communicating with one another, two points will be subtracted for 
every unexcused absence* Hopefully, this will be unnecessary* 

B* Schedule i Classes will meet as scheduled* However, what occurs 
in the classroom will depend on you* The class calendar reflects 
the days the various topics can be discussed, along with films or 
exercises related to the particular topics* Also, time slots are 
allotted for Workshop Activities* The schedule, however, is 
flexible' it can be changed* It's your class* 



V* SUMMARY 

A* Determine exactly what goals you want to pursue in Communication 
102* 

B* Select the topics and ob.i actives which will help you fulfill your 
goals from the booklet. Topics and Ob.iectives for Communication 
102 * 

C. Select the activities which you consider most valuable in meeting 
your goals from the booklet. Activities for Communication 102* 

D* Plan and evaluate your performance for each activity* 

£• Attend class to make it easier to communicate with us* 
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TOPICS AND OBJBCT>V^ 
for 

COMMUNICATION 102 



Topics 

INT' ERSONAL COMMUNICATION 
1. Communication Process 
2* Language and Semantics 
3« Self -Concept 

INTSS^ERSONAL COI0iUNICATION 
'I-* Nonverbal Communication 
5* Listening 

6* Small Group Communication 
?• Dyadic Communication 

PUBLIC COMMUNICATION 

Audience Analysis 
9* Message Variables 
10* Speaker Variables 

WRITTfiN COMMUNICATION 
11* The Term Paper 



Compiled by 
Carolyn IVi* Del Polito 
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Topic It COMMUNICATION PROCESS 
Objectives t 

The student should be able (orally or in writing) i 
!• to operationally define "comr.unication." 

2. to design and interpret a functional model of th-i communication 
process. 

3. to define and analyze the role of "feedback" in the communication 
process. 

to describe, analyze and evaluate social and cultural influences 
on the communication process. 

5* to formulate a list of appropriate suggestions to remedy 
breakdowns in communication. 

6. to describe, analyze and evaluate his own communication behavior 
and formulate suggestions for improvement. 

Also, the student should be willingt 

1. to revise his own communication behaviors to improve communi- 
cation effectiveness. 

2. to increase interpersonal communication activities. 

References t 

Level I I Keltner, Chapters 1 and 5 

Stewart and Kendall, pp. ^^17* 
Level III Brooks, Chapter 1 

t-akay and Sawyer, Chapter 1 

Nadeau, pp. 1-7 1 Chapter 1 



Topic 2 1 UNGUAGli AND ^icJflANTICG 
Objectives t 

The student ihould be able (orally or in writing) i 

I. to operationally define the terms "language" and "seniantics.** 

Z» to differentiate six principles of language as advanced by 
Korzybski and apply them in formulating suggestions for 
improving the use of language* 

3, to differentiate among "fact,** "inference," and "judgment," 
and be able to identify examples from newspapers, magazines 
t*v*, etc. 

to differentiate among the four patterns of inductive 
reasoning (i.e., generalization, comparison, analogy, and 
causal relations). 

Also, the student shnould be willingi 
1. to become sensitive to the problems of oral expression. 



References ! 

Level It Brooks, Chapter 3» 

Keltner, Chapter ^ and 9» 

Stewart and Kendall, pp. 26-31; 32-38. 

Level III Herman, Sanford I. Understanding and Being Understood . 

Sand Diego, Calif. t The International Communication 
Institute, 1965. 

Brown, Roger. Words and Things i kin, Introduction to 
Language . New Yorki Free Press, 1958 • 

Condon, John C, Jr. Semntics and C ommun icat ion . New 
York I The Macmillan Company, 1966. 

Hayakawa , S . I . , Language in Thought and Action . New York 
Harcourt, Brace & Co., 19^9 . 

Korzybski, Lord Alfred. Science and Sanity . Lakeville, 
Conn. I The International Non-Aristotelian Library, 
19^7. 

Lee, Irving, and Laura L. Lee. Handling Barriers in 
Communication . New Yorki Harper & Brothers, 1956. 

Makay & Sawyer, Chapter 9. 

Nadeau, Chapter 2. 
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Topic 3 1 SELF-CONCSPT 
Ob.iectives t 

The student should be able (orally or in writing) i 
!• to operationally define "self -concept.'* 

2, to describe, analyze, and evaluate socio-cultural influences 
on self -concept. 

3. to formulate a list of suggestions to encourage a healthy 
self -concept. 

k» to describe, analyze, and evaluate his ovm self -concept and 
formulate suggestions for enhancement. 

5. to assess the effects of self -concept on speech communication. 
Also, the student should be willings 

1. to increase interpersonal relationships. 

2. to discuss feelings regarding his own self -concept with others. 

3. to discuss feelings regarding his own speech-communication 
abilities with others. 

References ! 

Level It Brooks, Chapter 4. 

Keltner, Chapter 3» 

LaBenne, Wallace D. and Bert I. Greene. Educational 

Implications of Self -Concept Theory . Pacific Palisades , 
Calif .1 cJoodyear Publishing Co., Inc., 1969. Chapters 
2, 3» and ^. 



Level III Culbert, Samuel A. The Interpersonal Process of Self - 




Disclosure t Takes Two to See Oae. New Yorki 
Renaissance iiditions, Inc., 1967 • 

Hamachek, Don iS. Sncounters with the Self . New Yorki 
Holt, Rinehart and Winston, Inc., 1971 • 

Jourard, S. M. The Transparent Self . Princeton, NJi 
D. Van Kostrand Co., 1964. 

Rogers, Carl R. Client-Centered Therapy . Bostoni 
Houghton Kifflin Co., 1951. 
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Topic NONVERBAL COMMUNICATION 

* 

Ob.1ectives t 

The student should be able (orally or in writing) t 

!• to operationally define "nonverbal conununication." 

2* to describe and analyze the interrelationships between verbal 
and nonverbal communication. 

3« to describe, analyze and evaluate each of the eight areas of 
non/orbal communication which affect the communication process 
(i.e., environmental factors, use of space or "proxemica , •* 
physical appearance and dress, gestures and other body movements 
or "kinesics," touch behavior, facial expressions, eye behavior, 
and vocal behavior. 

^» to describe, analyze and evaluate nonverbal behaviors in an 
observational exercise. 

Also, the student should be willingi 

1. to selectively attend to nonverbal communication. 

2. to discuss the nonverbal behaviors of himself and others. 



References ! 

Level I I Brooks, Chapter 6. 

Keltner, Chapter 6. 

"Nonverbal Variables" in J. C. IvicCroskey, C. E. Larson, 
and M. L. Knapp, An Introduction to Interpersonal 
Communication . ;2nglewood Cliffs, NJi Prentice Hall 
1971. pp. 93-122. 

Level III Fast, J. Body Language . New Yorki M. Evans, 1970. 

Hall, ^. T. The Silent Language . New York i Doubleday, 1959. 

Harrison, R. "Nonverbal Communication! Explorations into 
Time, Space, Action, and Object," in J. H. Campbell 
and H. W, Harper, (eds.) Dimension in Communication t 
Readings . (2nd ed) Belmont, Calif i Wadsworth, 1970. 

Knapp, Mark L. Nonverbal Communication in Human Interaction . 
NY I Holt, Rinehart and Winston, Inc., 1972. 

Kehrabian, A. "Communication Without Words," Psychology 
Today 2 (September, 1968)i 53-55. 

Ruesch, Jurgen and V/eldon Kees. Nonverbal Communication . 
Berkeley I University of California Press, 1970. 



Topic 5« LISTErilUG 
* Ob.iectives t 

The student should be able (orally or in writing)! 
!• to operationally define "listening." 

2* to define and differentiate among the four levels of classroom 
listening (i.e., attentive, retentive, reflective and reactive 
listening) . 

3, to identify listener characteristics, experiences or abilities 
which relate to listening effectiveness. 

4, to identify speaker qualities which relate to listening 
effectiveness, 

5, to formulate a list of suggestions to encourage effective 
listening. 

6, to describe, analyze, and evaluate one's own listening 
behavior and formulate suggestions for improvement. 

7, to assess the effects of "listening" ori, speech communication. 
Also» the student should be willingi 

1. to increase sensitivity to others and their ideas. 

2. to change undesirable listening behavior. 



Raf erences t 

Level It Barker, Larry. Listening Behavior . Englewood Cliffs, NJt 

Prentice-Hall, Inc.. 1971. 

Kelti,er, Chapter 7 

Stewart and Kendall, pp. 18-25; 153-162. 

Level III Barbara, D. "On Listening — The Role of the Ear in Psychic 

Life." Today's Speech 5 (January, 1957)* 12-15. 

Duker, Sam. Listening ! Readings . NYt The Scarecrow 
Press, Inc., 1966. 

Irwin, Charles E. "Activities Designed to Improve 
Listening Skills." Journal of Communication ^ 
(Spring, 195^) « l^-W. 

Nichols, Ralph G. and Leonard A. Stevens. Are You 
Listening? NYi McGraw-Hill Book Co., Inc., 1957. 

Nadeau, Chapter 11. 
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Topic 6i SMALL GROUP DISCUSSION 
Ob.lectives t 

The stud6»nt should be able (orally or in writing) i 

!• to phrase a question suitable for a problem-solving discussion 
group. The question should be "open-ended," i.e., it should not 
presume a "yes" or "no" answer, 

2. to list, in order, the steps necessary to solve a problem in 
a discussion. (Dewey's method or similar logical method will 
be acceptable.) 

3. to identify at least five functions of a leader or chairman of 
a problem-solving discussion group* 

to identify at least five functions of a participant of a 
problem-solving discussion group. 

5. to analyze the discussion situation when disrupted by several 
participants and propose at least two means by which the 
disruption may be eliminated. 

6. to distinguish at least three advantages and three disadvantages 
of using discussion to solve a problem. 

7. to compare and contrast discussion and debate as a means of 
solving a hypothetical problem. 

8. to participate in a problem-solving discussion group. 
Also, the student should be willingi 

1. to listen to and discuss the performance of himself and others 
in the discussion situation. 

2. to increase sensitivity to the other participants' point of 
views, perceptions, attitudes, beliefs, feelings, and values. 

3. to change undesirable behavior in the discussion situation. 



References ! 

Level It Brooks, Chapter 8 

Keltner, Chapter 13 

Level III Dewey, John. Logic t The Theory of Inquiry . NYi Holt, 

ainehart and Winston, 1938 • 

Haiman, Franklyn. Group Leadership and Democratic Action. 
Boston I Houghton Mifflin Company, 1957 • 
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SMALL GROUP DISCUSSION (cont'd) 

Level lit Hamack, R. Victor and Thorrel B. Pest. Group Discussion i 

Theory and Technique. NYt Appleton-Century -Crofts , 
196'*'. 

Maier, Norman F. F. Problera-Solving Discussions and 
Conferances t Leadership Methods and Skills . NYi 
McGraw-Hill Book Co.» Inc., 1963* 

Phillips , Gerald M. Communication and the Small Group . 
Indianapolis! The Bobbs-Merrill Co., Inc., 1966. 

STiakay and Sawyer, Chapter 12. 

Tannenbaum, Robert, Irving R. Weschler, and Fred Mssarik. 
Leadership and Organization . NYi McGraw-Hill Book 
Co., 1961. 
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Topic 7 1 DYADIC COMMUNICATION 
Objectives t 

The student should be able (orally or in writing)* 

!• to operationally define "interview.** 

2* to discriminate among the purposes of interviewing* 

3* to describe, analyse, and evaluate the participants* roles in 
an interviewing situation. 

^. to identify, analyze, evaluate, and employ techniques for 
opening an interview. 

5. to identify, develop, and employ a strategy of approach to 
elicit maximum information in an interview situation. 

6. to describe, analyze, and evaluate social and economic 
influences in an interview situation. 

7. to formulate a list of suggestions for the interviewer to follow 
for an effective interview. 

8. to participate in an interviewing situation. 
Also, the student should be willingt 

1. to listen to and discuss the performance of himself and others 
in an interview situation. 

2. to increase sensitivity to the other participant's point of 
view — his perceptions, attitudes, beliefs, fealings, and values. 

3. to change undesirable behavior in the interview situation. 
References ! 

Level It Brooks, Chapter 7. 

Keltner, Chapter 12. 

Level III Bingham, V/alter V., Bruce V, Moore, and John V/. Gustad. 

How to Interview , (^-th ed.) NYi Harper & Row, 1959. 

Gorden, Rajrmond L. Interviewing » Strategy . Techniques . 
and Tactics . Homewood , Illinois i Irwin-Dorsey 
Limited, I969. 

Goyer, Robert S., Redding, 'rf. Charles, and Rickey, John T. 
Interviewing Principles and Techniques . Dubuque , 
Iowa I Wm. C. Brown, I^SWIT 
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DYADIC COMMUNICATION (cont'd) 

Level III Kahn, Robert L. » and Charles Cannell. The Dynamics 

of Interviewing , NYi John Wiley & Sons, 1957. 

Payne, Stanley L* The PXt of Asking Questions > 

Princeton, NJi Princeton University Press, 1951 • 

Richardson, Stephen A,, Barbara S. Dohrenwend, 

and David Klein. Interviewing t I^s Forms an^ 
Functions. NYt Basic Books, Inc., 1965 • 



Topic 8t ADDZKNCE AN&LISIS 



The studant should be able (orally or in writing) t 
1* to operationally define **Audienee*i* 

2« to differentiate anong the various types of audiences as described by HbUingsworth* 

3* to deeeribe^ analyse^ and evaluate those variables necessazy to consider in 
pre-speeoh audience analysis (i*e«9 age^ sex, socio-^ononic status* religion, 
and values). 

It* to prepare strategies for speaking to a neut:?al, hostile, and favorable audience* 

$• to describe, analyse > and evaluate audience reaction during an oral connunication 
activity and foznulate a list of suggestions for speaker (yourself or other) 
ii^xrovenent • 

6« to describe, analyze and evaluate audience reaction to oral coBmnieation 
(yours or other) via post«*8peech audience analysis* 

Also, the student should be Hillings 

!• to increase sensitivity to audience feedback during and after oral ccmtainioaticn* 

2* to discuss feelings regarding audienc^. feedback with others* 

References I 

Level I I Brooks, Chapter 11* 

Xeltner, Chapter 11* 

Kakay and Sailer, Chapters 3,U,5 

Stevart and Kendall, pp* 163-173, 176-177* 

Lev«)l Itt Clevenger, Theodore Jr*, Audience Analysis * Ihdianapolisf The Bobbs- 

Iferrill r^p^any, JxiC; 1966* 

Holtanan, Paul 0* The Psyehology of Speakers » Audiences * (Oenvleir, Ill*s 
Scott, Foresnan, ana cosqitt^, ii?70* — — — — > 

Monroe, et*al*,. Chapter 3* 

Payne, Donald E* (ed*) The Obstinate Audience * inn Arbor, Mich*: Fbundation 
for Research on HusnirbtiSavlor, 1^^^* 



T6pie 9t MBSSAOB VARIABLBS 

Objectlvw t 

Ths student should b« ablet 

1* to describe, ai]a3;)rBe» and evaluate (orall7 or in writing) the naln ideas, 
organisational pattern, supporting details, transitions^ and i^nterest 
deviees of a speech (oral or written)* 

2* to describe, differentiate^ and evaluate (orally or ir. ifritin|) the logical 
and enotional supporting naterial of a speech (oral or written)* 

3* to differentiate (orally or in writing) between oral and written language 
style and esqploy the oral language style when delivaring a speech* 

ii* to select a topic based on the needs and interests of your audience, and 
to orally deliver a speech which possesses m appropriate organisational 
pattern, interest devices, as well as sufficient clarification and proof* 

$• to describe, analyze, and evaluate (orally or in writing) his own abiU^ 
to organise and deliver a speech and f ommlate a list of suggestions for 
inprovflment* 

Also, the student should be willing t 

1* to increase public (one to nany) connnnication situations • 

2* to discuss feeling regarding his own speech coeununication abilities with others* 



Refereneeg t 

Level It Brooks, Ch* 10 

Ksltner, Ch* 10,lJii 

Level III Bettinghaus, Erin P* Persuasive Cowironication * New Torki Holt, Rinehart, 
& Hlnstoa, lac*, V^SSTT 

Catheart, Robert S* Po8.v^0owunication t Critical inalysis and Bvaluation * 

Chronkhite, Qary*. Bsrsuasion t Speebh and Behavioral Change * fiidianapoliat 
The ^6bbs-MBrrill conpai^, mc.p 1969* 

Fatheringham, Wikllace C* Perspectives on Persuasion * Bostont AUyn and 
Bacon, Ibie*, 1966* 

Nadeau, Chapters 3-6, 10, 12« 
Makay & Sawgrer, Chapters 7, 10* 



MESS&CS VARUBUS (Cont'd.) 

Lml nt Hknettf et* tl*» Chapters 6«»12* 

MUlSf OlM* E* Ifeagiee Pt^paamtlont Itttlyale and Struetttre* Niw Tovkt 
The B6bb8->Kenlll Coaqpaay^ ine*« 1966* 

Monroe* et«al*» Chapters 6-11* pp«3lt6*3li9* 
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Topic lOt SPEAKER VARU:9LBS 

Objecting t 

Tha student should be ablet 

!• to operationally define (orally or In urlting) ((speaker credibility.** 

2* to describe^ analyze^ and evaluate (orally or In vriting) the credibility 
of a speaker as evidenced from audience reaction* 

3* to describe^ analyze^ and evaluate (orally or in writing) his am credibility 
as a speaker and fonimlate a list of suggestions for Inprovenent* 

li« to identify^ analyse^ and evaluate (orally or In vriting) the najor elnunts 
of visual delivery (i.e*^ eye-contact^ facial espreasion^ gestures^ and bodily 
movSnents ) • 

5* to identify^ analyse^ and evaluate (orally or in writing) the najor elsnents 
of vocal deliversr (1*609 loudness^ pitchy articulation^ quality^ flaeney^ 
and conversational style)* 

6» to enploy appropriate 'vocal and visual delivery when commmleating* 

7* to enploy appropriate vocal and visual delivery idien using visual aids* 

6* to assess (orally or in Hrltlng) the effects of credibility and dslivexy on 
public ccmnmication* 

Also^ the student should be idllingi 

1* to practice a variety of vocal and visual exercises to Inprove eoaaiBmleatlon 
effectiveness* 

2* to Increase acceptance of other's delivery styles* 
References t 

Level It Brooks^ Chapter 9« 
Keltner^ Chapter 10* 

Stevart and Kendall^ pp* 63-97> k0^l$ 120-130* 
Level lit Keltner» Chapters 1^^ 16* 
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SPEim VARIUBLBSi 



Level lit Anderson^ Kesmeth^ and Theodore Qevenger Jr» "A SuioBazy of Ex- 
perimental Research in Bthoe*" Speech Monographa 30 (1963 
63-67 • 

Varna, L* Stanley* *<Id8tener Judgments of Status Cues In Sneeeh*** 
Quarterly Journal of Speech U7 (1961), 16U-70. 

Monroe^ et*al*. Chapters hf^f pp* 339-3U5* 

Nilse&f Thomas H* Ethics of Speech CoiBnunicatlon * Inditaapoliss The 
Bobbs-Merrlll Compemy^ liic V, l966e 
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Topic lit THE R'iSEARCH PAPER 
Ob.iectives t 

The student should be ablet 

1, to select and limit a topic for a 6-10 page typewritten paper. 

2, to list, in order, the steps necessary to locate biblio- 
graphic materials. 

3, to write a 6-10 page (typewritten) paper (using correct format) 
which possesses appropriate organizational pattern, interest 
devices, as well as sufficient clarification and proof in 

a coherent and effective writing style. 

^i-. to include appropriate footnotes and a complete bibliography 
in the 6-10 page typewritten paper. 

Also, the student should be willing! 

1. to increase written communications. 

2. to discuss feelings regarding his own written communication 
abilities with others. 



References ! 

Level It Watkins, Floyd C. William B. Dillingham, and Edwin T. 

Martin. Practical JSnglish Handbook. Bostoni 
Houghton Mifflin Company, 197'*'. 

Level III Grewe, Bugene F. and John F. Sullivan. The Coll^fie 

Research Paper . Dubuque, lowai Wm* C« Brown Co., 
Publishers, 1957. 

Lester, James D. Writing Research Papers t A Complete 
Guide . Glenville» Ill» Scott, Foresman & Co., 1971. 

Jacobs, Suzanne, and Roderick Jacobs. The College 

Writer's Handbook . Lexington, Mass.i Xerox College 
Publishing. 1973- 



ACTIVITIES 
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CRAL ACTiym 

Olve a U-5 nizmte speech on a contro» 
yerairiL sabjeet on vhleh yon take a 
strong atand* 

(Uto a minute Infomative speech 
related to 70m* Interest bo^ot 
eatperience Which is worthy of discussion 
with an edaeated audienee* 

OlTe a ainute persuasive speech 
on which 70a take a stroi« stand on 
a controTersial stateBwnt of fact^ 
'value^ or policy* 

InterTlew a per&jn (on or off easpus- 
e«g*« professors* atelnistrators^ 
politleiansy school board neojbers) 
related to a speech or discussion 
topic that you will be speaking on* 

iBtirview another class neniber on a 
speech that they intend to giv9 or 
hate given — perhaps related to one 
of your other topics* 

liatorview another class neaber 00 • 
hypothetical case study (supplied by 
instroetor) • 

lead a discnssion gronp on a topic 
related to an aspect of speech 
coBunmieation* 

Be a meaiber of a discussion group on 
a topic related to an aspect of speech 
connunication • 

Lsad a class discussion on a topic 
related to apeech-^aammleation 
problems* 

QiTS an Inf onnatlve or persuasive 
speech on an aspect of speech 
eodBunieation* 

Oive a ninute speech defining 
an abstract concept* 
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Related (MP7) 

Topic(s) Strategy Reaction 

8«9|10 1$ 10 

8«9AO 35 10 

e^^iJO 20 30 

7 15 W 

7 15 10 

7 15 10 

A&y 15 10 

Any 15 10 

Ajv 15 10 

B,9,20 15 10 
speech topic 

^,9,20 15 10 
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qUL ACTmTY 

Olve an Infonnatlve or pamaalve 
epeech from manuscript* 

Oarmlly interpret U-5 minutes of prose^ 
poetry^ or play-outtlng (original or 
aon«ox*iglnal material)* 

Bartlelpate In a Readers Theatre 
production* 

Lead or participate In an Informal 
discussion (dom-eafeterla; and 
report your escperlenee (as related 
to a particular aspect of coosaunl* 
cation) to the class* 

Participate In a television program 
as "talent*" 

Bu^lclpate in a film (speaking role)* 

Itotldpate In a speech contest « 
Participate and win*** 

Ask scneone to be you In an evaluation 
interview * 7ou assume the role of an 
Instructor and conduct an evaluation 
interview with your "other self" based 
on your work so far In the class* 

Hive the whole class interview you at 
one time on some matter of great Impor- 
tance to you* ^Aien finished^ reflect 
back to the group • the relative ef feet* 
IvenesB of Ithe various questions and 
approaches made to you during the In* 
tervlew* Which persons were able to 
get the most out of you? Who gave you 
the greatest feeling of confidence? 
Who kept the situation clear through 
feedback^ etc*? 

With a group^ set up four or five role- 
playing situations demonstrating inter- 
vlewa for different purposes and functions* 



Related 

Topic (s) 

8,9,10 



8,9,10 



8,9,10 



1-6 



Strategy Reaetlon 



Any 

Any 
Any 

2»7 



1-5,7 



20 



20 



20 



10 



10 



10 



10 



30 



15 



20 

20 
20 

10 



10 



10 
15 

ko 

30 



10 



10 



1-5,7 



15 



10 
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CRAL ACTI7ITY 



TopioCs) Strttteggr Raaetlon 



Participate in a drawatic pirodaction » 9 20 15 

In a taak group of idiieh yon are a neagibery 1-^ 30 XO 

tiy to doaerilM for the group the nature 

of its prooess* Do not talk about the subject 

being diseussed* but Jeal with hov the group 

is behaving* Report your e]Q)erience* 

W.th a group of your colleagues^ prepare Any 10 10 

a danonatration in nhieh you dramatise sane 

critical coimeriLeation barrier or break- 

down* Thm "repjjiy" «he dramatiaation iri- ' 

a correcti've systan that id.ll avoid the 

difficulty. 



Arrange and participate in a special con- 
ference of students-faeulty-administration 
for the purpose of examining the barriers 
and bs^akdoims in ccmwunication on caspis* 



Any 20 15 



With a team of colleagues from your claas Aay 15 10 

arrange to study the manner of decision* 
making by the majo/^ goveming boooes of "The 
college* Submit your report to the rest of 
the class for analysis. 

Prepars a five^inute ccamentaiy for a radio Any 15 10 

or T7 editorial in which you take a position 
on how we protect ourselves against hamftd 
persttssion (or other problems In communication}* 
Osliver it in class* 



Prepare a slide sequence or film in which you Any 20 10 

attanpt to influence the vieiiers toward some 
point of view about which you feel strongly* 

Tape record or videotape one of your public Any 15 10 

speeches * Kake an analysis of how you see 
and hear yourself in that situation* 



Other suggestions T*!*?? 



Any oral activities may be videotaped at the Ed Madia (BaseaMnt of Savits) 
and used to aid in your self -evaluations* Suggested procedures for the 
above activities may be obtained from the instructor* 
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BolAted Hudnui F61»t 

VRITTEW ACTlVirY Topic (s) VU.ue 

Abstract an appropriate research article Aiqr 3K) 

(guidelines available from instructor* ; 

View a filro and relate it to an aspect Aof 10 

of speech coBununication* 

Make a film related to speech communication* Migf 30 

Develop a systeroatic program of " self Improv e^ lay 
ment in speech ccHnmunication: 

In all areas 2$ 

in one topic area 5 

Form a group to learn or study sone aspect of Ai^ iS 

speech eommmication* ^te up your experience 
as a conmunicator in ^e group* 

Study several communication texts and write Angr 25 

up a comparative evaluation. 

Participate in an organized encounter group Angr 25 

or sensitivttj training program and mixe up 
your experience as a communicator in the group* 

Visit and evaluate itrom a selected communication Aqy 15 

point of view; any college course * 

Using an in-depth outline method, construct a 8,9,10 15 

speech plan for some specific public speaking 
situation in which you will be involved as a 
speaker* 

List Statements that you might use in a speech ft 5 

to enhance yourself as a speaker* Don»t fab- 
ricate* Hake themhonest and factual* 

A pre- and post-eudience a nalysis of a speech 8 25 

you give* 

Attend a lecture, a speech contest, or hear 8,9,10 15 

an off -campus speaker and report on the speaker's 
ability to communicate to his particular audience* 

Review a pLajr, oral reading, reader's theatce or 8,9,10 15 

debate in view of the perfonter's objectives* 

Survey the audience in connection with a 8 10 

persuasive speech* 

Keep a communication diary for a day, week, Aiqr 5-2(0 

mcmth or semester* 



Belated MUdiiun Boint 

WtrrtEW ACTIVITY Toplc(«) Vain* 

Keep a listening log for an 8 hour period and S 35 

report on your flHiSmrigs* 

Review a book related to apeech-oonmnnieationt Adqt 20 

U - 6 pagesy typed* 

Revigif a theory and/or research in an area of Afly 2$ 

speech-eonuBunicationsj 6-10 pages, typed. 

Arrange and adapt prose, poetxy, and/or play 8,9»10 30 

cuttings for a Readers Theatre production* 

▼lev TV interview or discussion program and 6«10 15 

explain how the participants interacted — prdblens, 
solutions, etc* 

View a TV political (or other) speech and 6,9>10 15 

discuss the speaker's credibility, tactics, etc* 
used to eonununicate to his audience* 

m.te a dialogue between two of your selves 3 10 

(e*g*^ positive self and negative self; on any 
topic of your choosing. Make two copies 
(anonymous) vhioh could be read in class* 

Chart the flow of conimmication in some dis- 6 15 

cussion group of which you are a menber* Txy 

to establish the foUoHlng factors t 1* Who 

talks to idiom? 2. Vlho talks after ufaom? 

3* \QiAt is the pattem of interaction? U* ^Aiat 

relative proportion of time does each member 

take in talking/ 

Any 

An objective quiz over any topic area. 10 

Low Pass* 80^ correct 15 

High Bass 9C$ correct 

Other suggestions????? 



*tHiSugge8ted procedures for the above activities may be obtained trm the 
instructor* 
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Communication 102 
DAILY SCHEDULE 



Period Date 



1 

2 



4 

5 
6 

7 
8 



1/31 
2/7 

2/21 

2/28 

3/7 

3/H 

3/21 



Activity Workshop 
#1 



#2 
#2 

#3 
#4 



Lecture and Discussion Topic 

Introduction to Course 

Communication Process 
Language & Semantics 
Listening 

Self -Concept 

Nonverbal Communication 

Dyadic Communication 

Small Group Communication 

Content Variables 



SPRING R£C£SS 

9 V4 #5 

10 Vll #5 

11 4/18 #6 

12 4/25 #6 

13 5/2 

14 5/9 #7 

15 5/16 #7 

Classes end May 22. 



Audience Analysis 



Speaker Variables 



Persuasion/Content Variables 
Oral Reading 



RJC 



r 



COWnWlCATKll 102 CCNTBiCT NAMBt 

DiraiONf 

TOPICS Hlnlwoa Objectives Ito^Depth Stiidy» 

!• CoBmanleation Process 

2* language and Semantics 

3« Self -Concept 

U« Nonvertal Connanioatlon 

$• Listening 

^« Snail Qroup Discussion 

?• I^padlc CoBuunloation — 

8« Andlenee inalysls 

9« Content Variables 

lO* Speaker Variables _ 

11* The Beaeareh Paper — « 

*Ih-depth objectives are attached on an additional page« 



This contract indicates my selection of topics and objectives for 
Connnnleatlon 102 for the semester^ • If I wish to 

nodify these objectives , I vill noil^ ngr Instructor bei'ore doing so* 

Signed I 

Dates . 
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STUDENT RECORD 



jJA^iB t DIVISION : 

MAJOR t STUDENT NO. 

CLASS: AGE J PHONE t 

CAflPUS ADDRESS: _ 

HOME ADDRESS: __ 



Related Number of 

ORAL ACTIVITY To£^lc( s) Points Checked 



Sub Total I 

;miTTEN ACTIVITY 



Sub Total 
TOTAL 
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